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Shift Instruction Assessment 

Knowledge in the Disciplines: using informational 
and literary texts; learning content through text 

Implications 

 Use a variety of sources 

 Project based learning 

 Authenticity: what do scientists, 
historians…do and how do they think? 

Evidence 

 Students have read more than 1 text about 
a topic 

 Student writing or a project that 
synthesizes information from different 
texts 

Implications 

 Use evidence to support thinking/claim 

 Performing: reading, speaking, writing – 
make thinking visible 

Evidence 

 Students can support analysis with both 
literary and nonfiction textual evidence 

 “I have a Dream” AND “To Kill a 
Mockingbird” AND “Uncle Tom’s Cabin” 

 Socratic seminar 

 Mock trial using literary and informational 
texts 

Text Complexity: think about Q, Q2, R; 
independently as a focus; shift in thinking about 
complexity at all; do not just consider lexile 

Implications 

 Difficult reading, easier task 

 Easier reading, more complex task 

 Eventually, more complex text and task 

 Select appropriate resources 

 Structure reading experience so students 
are motivated to use text to develop 
independent, evidence-based 
tasks/thinking 

 Offer opportunities for student exploration 
of text complexity 

Evidence 

  Build background knowledge 

 Diagramming text 

 Discussion on various levels 

 Productive struggle 

 Several reading strategies (close reading as 
a scaffold) 

Implications 

 Cross curricular reading and writing 

 Embed assessments in all content areas 

 A rich, deep experience 

 Access to complex texts 

 Assess reading of complex texts 
Evidence 

 Higher level questions that are linked to a 
text or multiple texts 

 The assessment itself requires 
independent reading 

 Compare/contrast, analyze, evaluate 
multiple texts in writing 

Text Based Answers: Not just identifying 
information from text/reading, but using the 
information (textual evidence) to foster deeper 
meaning making and appreciation, both verbally 

Implications 

 Tie TBD into task as justification 

 Modeling 

 Scaffold before independent work 

Implications 

 In the rubric 

 Self and peer 

 Acceptable answers are text based 



and written  Expectation that all opinions/arguments 
are supported with evidence 

Evidence 

 Exemplar think aloud 

 Teacher and peer feedback 

 Success criteria 

 Hear student making meaning with text 

 Text based inference 

 “how do you know that?” “Prove it with 
text” “I respectfully disagree because…” 

 Kids pointing at text 

 Teacher questioning guides rather than 
spoon feeds 

Evidence 

 Text dependent questions 

 ASSESSING socratic seminar 

 Build into rubric/success criteria 

 Teacher questioning 

 Direct quotes in an answer; citing 
evidence; paraphrasing 

 Explaining how a TBD supports a point 

Writing from sources: writing less about 
experiences and more from text-based writing or 
writing about things students have read (synthesis) 

Implications 

 How do we equally divide time to devote 
quality of argument, information and 
narrative 

 Cyclical 

 District scope and sequence…vertical 
implications 

 Focus on student learning, not personally, 
but collaborative 

 Synthesis: writing pulls from and makes 
meaning from multiple sources 

Evidence 

 PLC intentional planning 

 Pacing guide 

 Rubrics and anchor charts 

 Assessments 

 Awareness of audience, task and purpose 

 Research projects 

Implications 

 Transitioning further/deeper using student 
self-assessment and using data to make 
independent gains (5D+) 

 Offer feedback, rather than grade  
Evidence 

 On-going student self-assessment of the 
ability to use text-based evidence 

 Exemplars 

 Use evidence to support 
arguments/thinking in writing 

Academic Vocabulary: high academic leverage 
vocabulary across all contents; teacher and 
student developing and embedding and applying 
vocabulary; tier 2 vs. tier 3 discipline 

Implications 

 Determine common vocabulary across 
subject areas 

 Choose words to focus upon 

 Define and have place for students to refer 
to if they don’t remember 

 Teaching context clues becomes really 
important 

Implications 

 Students will need to use the academic 
vocabulary in their answers 

 Knowing vocabulary is key to 
understanding prompt 

 Assess beyond vocab test 
Evidence 

 Rubric includes vocabulary 



 Teacher takes time to teacher tiers of 
vocabulary for students 

Evidence 

 Teacher modeling routines/vocab to 
students 

 Teacher providing opportunities for 
students use of vocab embedded in work 

 Front loading vocabulary 

 Teacher uses cross-content vocabulary 
connections 

 Teacher sharing own thought process or 
scaffolding of how vocabulary used and or 
importance 

 Word wall 

 Instruction based on knowledge of tiers of 
vocabulary 

 Teacher used academic vocabulary in the 
task 

 Students regularly use tier 2 words in peer 
conversation and projects 

 

 


